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259 | Abstract

The recruitment, preparation, tenacity, and academic
development of quality teachers: A comparison between
diverse models of teacher preparation programs
Ruth Zuzovsky, Smadar Donitsa-Schmidt
This study is based on the discussion concerning the appropriate nature of the
initial teacher preparation programs. Its aim was to examine the extent of the
effectiveness of two models of initial teacher preparation programs that are
widespread in Israel and throughout the world: the simultaneous model, in
which disciplinary content and pedagogical studies are taught at the same time,
and the continuing model, which is intended for university graduates who have
FRPSOHWHGWKHLU%DFKHORU VGHJUHHVDQGZLVKWRWHDFK7KHUHVHDUFKNHSWWUDFN
of 12,445 graduates of two cycles of teacher preparation programs in all the
colleges over a period of 10 years. These individuals completed their studies
in 2005-2006. Of them, 10,428 were graduates of the simultaneous model (467
in the Excellence program) and 1-550 were graduates of the continuing model.
The main measures of effectiveness that were investigated examined the rate of
integration into teaching and tenacity of the graduates of the various programs as
well as their work and professional advancement.
7KHUHVHDUFKÀQGLQJVLQGLFDWHWKDWLQPRVWRIWKHPHDVXUHVWKHJUDGXDWHVRI
the continuing teacher education programs and the graduates of the Excellence
SURJUDPV ZKR VWXGLHG DFFRUGLQJ WR WKH VLPXOWDQHRXV PRGHO HQMR\HG D FHUWDLQ
advantage. No advantage in any of the measures was found for the graduates of
WKHUHJXODUVLPXOWDQHRXVSURJUDP2QWKHEDVLVRIWKHÀQGLQJVRIWKLVVWXG\LW
LVGLIÀFXOWWRVWLSXODWHFDWHJRULFDOO\ZKHWKHUWKHVXSSRUWHUV H[SHFWDWLRQVRIWKH
continuing model were actually realized. In any event, since both models possess
SHGDJRJLFDODGYDQWDJHVWKDWVWHPIURPWKHLUVWUXFWXUHWKHUHLVQRMXVWLÀFDWLRQDW
WKLVSRLQWWRVXSSRUWDGHÀQLWHDQGDEVROXWHWUDQVLWLRQWRWKHFRQWLQXLQJPRGHO
Key words: academic teacher education, effectiveness, models of teacher
preparation programs, teacher preparation.
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Alternative teacher education programs in Israel
1HRPL)HLJLQ%DUEDUD)UHVNR3QLQDW7DO5DFKHO7DOPRU
,ULW/HY\)HOGPDQ+DJJDL.XSHUPLQW]
Alternative teacher education programs have multiplied in various countries
GXH WR WHDFKHU VKRUWDJHV 7KLV SDSHU GHVFULEHV ÀYH DOWHUQDWLYH SURJUDPV WKDW
ZHUHLPSOHPHQWHGLQ,VUDHOEHWZHHQDQGDQGLQFOXGHVDSURÀOHRI
the students, an examination of the challenges facing the implementation of
these programs, and a look at the induction of program graduates into the school
system.
Data sources included program documents, interviews with graduates and
program directors, questionnaires administered to graduates, and data from the
0LQLVWU\RI(GXFDWLRQ0DMRUÀQGLQJVVKRZHGWKDWDOWHUQDWLYHSURJUDPVGLIIHUHG
from one another and from traditional programs with respect to the course load
required before starting to teach and the extent of practical training; programs
attracted older and more educated students, as well as more male students;
LPSOHPHQWDWLRQGLIÀFXOWLHVGHULYHGIURPWKHVKRUWQRWLFHJLYHQEHIRUHRSHQLQJD
program, the heavy study load and intensity of the programs, and the low number
of days available for practical training; after only one year of teaching, graduates
IHOWVHOIFRQÀGHQWDQGVDWLVÀHGDWKDYLQJFKRVHQWHDFKLQJDVDFDUHHU0RUHRYHU
DWWULWLRQZDVVLJQLÀFDQWO\ORZHUIRUJUDGXDWHVRIDOWHUQDWLYHSURJUDPV
Overall, the alternative training programs seem to have achieved their goals of
recruiting high-level teachers who are being retained successfully in the school
system.
Key words: alternative teacher education programs, teacher training.
E-mail: feigin@macam.ac.il; barbara@beitberl.ac.il; pninattal@gmail.com;
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The needs for professional development on the part of
teacher educators
Einat Guberman
This study examined the nature of the needs for professional development on
the part of teacher educators who work in institutions of higher education. The
research participants comprised 1,158 teacher educators from six main countries –
(QJODQG ,UHODQG %HOJLXP +ROODQG ,VUDHO DQG 1RUZD\ ² ZKR FRPSOHWHG D
questionnaire that examined general interest in professional development and
SUHIHUHQFHVIRUVSHFLÀFDFWLYLWLHVDQGZD\VRIVWXG\LQJ
The teacher educators expressed a great deal of interest in professional
GHYHORSPHQW 7KH SUHIHUHQFH IRU VSHFLÀF DFWLYLWLHV ZDV LQÁXHQFHG E\ JOREDO
ORFDODQGLQGLYLGXDOIDFWRUV%HJLQQLQJWHDFKHUHGXFDWRUVDQGWKRVHZLWK0DVWHU V
degrees prefer activities connected with teaching, while teacher educators with
Ph.D. degrees who hold full-time positions prefer activities associated with
research and publishing. The preferred way of studying is learning with and
from colleagues. As compared with respondents from the rest of the countries,
the teacher educators from Israel expressed greater interest in several activities
connected with research and academic publishing, and relatively low interest
in observing colleagues. The article discusses the implications of the research
ÀQGLQJV IRU WKH WHDFKHU SUHSDUDWLRQ DQG SURIHVVLRQDO GHYHORSPHQW SURJUDPV
required by teacher educators.
Key words: comparative research, professional development, stances, teacher
education, teacher educators.
E-mail: ainatgub@gmail.com
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Challenges in fostering teacher educators'
technological-pedagogical innovation
Olzan Goldstein, Miri Shonfeld
This quantitative study examined the changes in the integration of Information
and Communication Technologies (ICT) into teaching among faculty members
at four colleges of education in the period between 2008 and 2013. The study
LQYROYHG IDFXOW\PHPEHUV LQWKHÀUVW URXQG RI GDWDFROOHFWLRQDQG LQ
the second. Data were collected by means of a questionnaire that examined
(1) the ways in which ICT is integrated into teaching; (2) personal characteristics
(attitudes; ICT skills; innovation adoption phase) and (3) the requisite conditions
at the colleges (infrastructure and equipment; technical, pedagogical, and
administrative support).
7KH ÀQGLQJV LQGLFDWH D VLJQLÀFDQW LQFUHDVH LQ WKH VFRSH RI ,&7 LQWHJUDWLRQ
into teaching by faculty members (especially in ways that reinforce traditional
WHDFKLQJ DQGLQWRVWXGHQWV SUDFWLFXPDWWLWXGHVDQGVNLOOV7KHUHZDVDOVRDQ
improvement in certain types of essential conditions for ICT-based teaching at
the colleges. The most prominent predictor of integrating ICT into teaching was
,&7VNLOOV2WKHUSUHGLFWRUVZHUHIDFXOW\PHPEHUV DWWLWXGHVWRZDUGWKHLPSDFWRI
ICT on teaching and the pedagogical support provided at the colleges. The current
challenge facing the colleges is the development of ICT-based pedagogical
innovation among the faculty.
Key words: faculty, ICT integration into teaching and teacher education,
pre-service teachers, teacher education.
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Teacher educators' perceptions regarding the seminar
course: From an educational-pedagogical to an
academic approach
5HYLWDO+HLPDQQ,ULW+DVNHO6KDKDP(VWKHU&RKHQ6D\DJ
+DQQD.XUODQG
The seminar courses taught in all academic institutions constitute the highlight
RI WKH %(G VWXGLHV LQ ZKLFK DFDGHPLF ZULWLQJ SOD\V DQ HVVHQWLDO UROH 2XU
UHVHDUFKDLPZDVWRUHYHDOWHDFKHUV SHUFHSWLRQVUHJDUGLQJVHPLQDUFRXUVHDQG
the implications of these perceptions for the course practices. We interviewed 26
seminar course teachers with regard to how they perceive the role of the student
seminar paper in the teacher education process and in professional life. The
analysis yielded six perceptions that were either explicitly stated or indirectly
GHULYHG IURP WKH WHDFKHUV  GHVFULSWLRQV RI FRXUVH DFWLYLW\ 7KHVH SHUFHSWLRQV
SHUWDLQHG WR JDLQLQJ NQRZOHGJH RI WKH VXEMHFW PDWWHU HQKDQFLQJ JHQHUDO
academic skills; developing a personal and a professional identity; generating
links between theoretical and practical knowledge in teaching; contributing to
the academic community; and nurturing involvement and effecting change in
the civic community. Although individual seminar course teachers had differing
perceptions, the main focus of the seminar work appeared to be on making
FRQQHFWLRQV EHWZHHQ WKHRU\ DQG WKH VWXGHQWV  H[SHULHQFH DQG SUDFWLFHV7KHVH
perceptions concur partially with approaches to teaching academic writing
mentioned in the literature as well as to approaches in teacher education.
Key words: academic writing, perceptions of teacher educators, seminar course.
E-mail: rheimann@dyellin.ac.il; irithaskel@dyellin.ac.il; coheesther@gmail.com;
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From Reader-Story-Internet to an Online
Interpretative Community and Back
Miri Miller, Zvia Lotan
In the action research presented in this article, a model of literature teaching in
an elementary-school digital environment was developed. The research was the
UHVXOWRIDVHQVHRIGLVVDWLVIDFWLRQFRQFHUQLQJVWXGHQWV LQWHUSUHWDWLYHDELOLW\WKH
planning of their teaching units, and their sparse use of the computer and the
Internet in learning and teaching. The dissatisfaction motivated the researchers
to develop a teaching model titled "From Reader-Story-Internet to an Online
,QWHUSUHWDWLYH &RPPXQLW\ DQG %DFN 7KLV PRGHO LV EDVHG   RQ OLWHUDWXUH
WHDFKLQJLQDFFRUGDQFHZLWKWKH5HDGHU V5HDFWLRQWKHRU\  RQIRFXVLQJWKH
process of constructing the literary interpretation on the experience, on creativity,
DQGRQHQMR\PHQWDQG  RQWKHGHYHORSPHQWRIDQLQWHUSUHWDWLYHFRPPXQLW\RI
readers in a digital environment.
The teaching model was developed in three circles of action research. The
ÀUVWFLUFOHH[DPLQHGWKHZD\WRHQFRXUDJHWKHVWXGHQWVWRXQGHUWDNHDSHUVRQDO
LQWHUSUHWDWLYHOLWHUDU\MRXUQH\DQGIRFXVHGRQWKHFUHDWLRQRIDGLDORJXHEHWZHHQ
them and the story and the Internet. In the second circle, an "online interpretative
FRPPXQLW\ ZDV IRUPHG GXULQJ WKH FRXUVH RI WKH JURXS MRXUQH\ ² D MRXUQH\ LQ
ZKLFK WKH SHUVRQDO UHDFWLRQV WR DQG LQWHUSUHWDWLRQV RI WKH RWKHU VWXGHQWV  ZRUGV
were exposed. (The returns to the Internet enriched those interpretations.) The
third circle explored the way to help the students enable their pupils to experience a
5HDGHU6WRU\,QWHUQHWMRXUQH\DQGEHSDUWRIDQRQOLQHLQWHUSUHWDWLYHFRPPXQLW\
The technology permitted the students to locate information, engage in rich
communication, empower the experience of the encounter with creativity, and
UHÁHFWWKHHQWLUHSURFHVV7KHWHDFKLQJPRGHOHQDEOHGWKHPWROHDYHWKHLUZRUOG
acquire new insights, and return to it "richer".
Key words: digital learning environment, interpretation, Literature teaching,
5HDGHU V5HDFWLRQWKHRU\
E-mail: miri.miller@levinsky.ac.il; izvial@gmail.com
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Children's perspectives regarding their
social relationships
Yael Dayan, Margalit Ziv, Ora Aviezer, Ester Vardi-Rath
5HFRJQL]LQJ WKH LPSRUWDQFH RI LQWHJUDWLQJ FKLOGUHQ V SHUVSHFWLYHV LQWR HDUO\
childhood research stems from post-modern educational approaches as well as
IURPWKHFKLOGKRRGVRFLRORJ\WKHRU\0RUHRYHULWUHÁHFWVDGHPRFUDWLFZRUOG
YLHZWKDWHPSKDVL]HVFKLOGUHQ VULJKWVWRH[SUHVVWKHLULGHDV3UHYLRXVUHVHDUFK
RQ FKLOGUHQ V SHUVSHFWLYHV LQYHVWLJDWHG WKHLU SHUFHSWLRQV ERWK RI WKH WHDFKHU V
role and of diverse experiences in kindergarten. The current study focuses on
FKLOGUHQ V SHUVSHFWLYHV UHJDUGLQJ VRFLDO UHODWLRQVKLSV LQ NLQGHUJDUWHQ :KLOH
previous research on this topic highlighted the importance of peer relationships
IRUFKLOGUHQ VGHYHORSPHQWDQGOHDUQLQJLWGLGQRWUHÁHFWFKLOGUHQ VVXEMHFWLYH
social experiences from their own perspective.
In the current study, three small groups of children were videotaped during
free play and were then interviewed in order to gain their interpretation of the
SOD\HYHQW7KHPDLQÀQGLQJVLQGLFDWHWKDWFKLOGUHQVHHNWRHQJDJHLQSOD\ZLWK
RWKHUVDQGWKDWGXULQJSOD\WKH\DUHVHQVLWLYHWRWKHLURZQDQGRWKHUFKLOGUHQ V
GHVLUHVDQGGLIÀFXOWLHV2ZLQJWRFKLOGUHQ VDELOLW\WRGHVFULEHWKHFRPSOH[LW\DQG
richness of their experiences, it is important to integrate their perspectives into
research regarding multiple early childhood issues, and, additionally, to include
FKLOGUHQ VSHUVSHFWLYHVLQWKHWUDLQLQJRIHDUO\FKLOGKRRGWHDFKHUV
Key words: cKLOGUHQ VSHUVSHFWLYHVUHVHDUFKHDUO\FKLOGKRRGVRFLDOUHODWLRQVKLSV
training of early childhood teachers.
E-mail\DHOGD\DQ#PDLOKXMLDFLOPDUJDOLW]LY#JPDLOFRPRDYLH]HU#JPDLOFRP
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The challenge of assisting struggling teachers
Eliezer Yariv, Efrat Kass
7KLVVWXG\H[DPLQHVSULQFLSDOV YLHZVUHJDUGLQJWKHDFWLRQVWKH\WDNHWRDVVLVW
struggling teachers on their staff, as well as successful, effective ways of coping
ZLWKWKHGLIÀFXOWLHVH[SHULHQFHGE\WKHVHWHDFKHUV$WRWDORISULQFLSDOVZHUH
DVNHG WR FRPSOHWH D TXDQWLWDWLYH TXHVWLRQQDLUH GHYHORSHG VSHFLÀFDOO\ IRU WKH
study. They were also asked to describe a typical case of a struggling teacher,
H[SODLQWKHQDWXUHRIWKHGLIÀFXOWLHVGHVFULEHWKHLQWHUYHQWLRQVWHSVWKH\WRRN
and estimate how effective they perceived those steps to be. In an open-ended
question, the participants were further asked to describe the steps they had
taken in a successful intervention. Findings show that the principals preferred to
help struggling teachers mainly through inclusion activities rather than through
organizational steps such as assigning the teacher to a different class. Very rarely
did the principals choose to employ sanctions and threats. A strong correlation was
IRXQGEHWZHHQWKHXVHRILQFOXVLRQDFWLYLWLHVDQGWKHSULQFLSDOV SHUFHSWLRQRILWV
HIÀFDF\$FRQWHQWDQDO\VLVUHYHDOHGWKDWLWZDVQRWWKHW\SHRIDFWLRQVWDNHQWKDW
made the intervention successful so much as the existence of certain conditions:
D  WKH SULQFLSDO V ZLOOLQJQHVV WR LQWHUYHQH DQG LQYHVW HIIRUWV E  WKH GLYHUVLW\
RIWKHSULQFLSDO VDFWLRQVDQGWKHW\SHVRIKHOS F WKHWHDFKHU VZLOOLQJQHVVWR
FKDQJH G ÁH[LELOLW\LQPDQDJLQJWKHLQWHUYHQWLRQ'XHWRWKHLUGLIÀFXOWLHVLQ
taking assertive initiative, the principals preferred the use of sporadic and few
PHDVXUHVLQZKLFKWKH\DFWXDOO\GLGQRWEHOLHYH7KHVHÀQGLQJVLQGLFDWHWKHQHHG
to train principals to include skills for coping effectively with the phenomenon of
struggling teachers as well as the need to encourage the principals to be proactive
rather than attempt to avoid dealing with this phenomenon.
Key words: assistance, school, school principals, struggling teachers.
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Teacher attrition: What do principals think about it?
Rinat Arviv-Elyashiv
Teacher attrition in the Western world has increased over the past decades.
Numerous teachers, particularly those at the beginning of their careers, tend
to drop out of teaching permanently. While many studies have examined this
phenomenon from the perspective of the teachers, this study focuses on that of
WKHVFKRROSULQFLSDOV7KHSULQFLSDOLVDQLPSRUWDQWÀJXUHLQWKHWHDFKHUV FDUHHUV
DQGH[HUWVDGLUHFWDQGVLJQLÀFDQWLQÁXHQFHRQWKHLUSURIHVVLRQDOGHYHORSPHQW
and well-being.
7KLVVWXG\H[DPLQHVWKUHHDVSHFWVRISULQFLSDOV SHUFHSWLRQVUHJDUGLQJWHDFKHU
DWWULWLRQ   WHDFKHUV  PRWLYHV IRU GURSSLQJ RXW RI WHDFKLQJ   VROXWLRQV IRU
coping with this phenomenon; (3) ways to decrease teacher attrition. It is based
on eight interviews with school principals and on a survey performed on a nonUHSUHVHQWDWLYHVDPSOHRISULQFLSDOV7KHÀQGLQJVUHYHDODWZRGLPHQVLRQDO
SHUFHSWLRQ RI WHDFKHU DWWULWLRQ 7KH ÀUVW GLPHQVLRQ LV RYHUW DWWULWLRQ QDPHO\
dropping out of teaching. Principals perceive it to be a negative phenomenon if
quality teachers decide to leave the profession, and a positive one if unmotivated
DQGQRQTXDOLÀHGWHDFKHUVGRVR7KHVHFRQGGLPHQVLRQLVKLGGHQDWWULWLRQ7KLVLV
how principals refer to unsuitable teachers who cling to their positions, protected
by their union rights, and cannot be dismissed. The solutions in these cases are
individual arrangements in each school and frequent mobility among schools.
Key words: hidden attrition, overt attrition, school principals, teacher attrition.
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