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Professional learning communities
Ruth Zuzovsky
This article creates a conceptual framework for the term "professional learning
community (PLC)" of teachers and teacher educators. It links the activities
conducted in the PLC for the teacher's professional development and for
epistemological issues related to the teacher's personal practical knowledge.
7KHDUWLFOHSUHVHQWVGLIIHUHQWGHÀQLWLRQVRI3/&VVSHFLÀHVWKHYDULHGDLPVWKH\
serve, and describes their organizational patterns and the type of activities that are
typical to them. The article concludes with a description of professional learning
communities of teacher educators, which is the focus of this special issue.
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Learning communities of teacher educators in the
mirror of sociocultural theory
Michal Zellermayer
This article discusses the theoretical concept of learning communities in the
context of teacher education and the learning of teacher educators. It suggests
that sociocultural theory, or activity theory (as it is often called today), is a
most promising framework for the study and analysis of face-to-face or virtual,
formal or informal learning communities: their activities, features, attributes, and
development. It focuses mainly on Engeström's model of learning communities
and Wenger's model of communities of practice to show how each of them
provides a lens for analysis of the learning that takes place in communities
of teacher educators whose self-studies have been published in professional
journals.
Keywords: boundary objects, expansive learning, learning communities,
sociocultural theory
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Teacher educators' professional learning in communities:
The in-house model
Linor Hadar, David Brody
In recent years researchers have shown increasing interest in the professional
development of teacher educators. There are two models of structured programs for
the professional development of teacher educators, which are becoming increasingly
widespread: the cross-institutional model and the in-house model. This article is
based on research that examined how the relationship between a learning community
within a teacher education institution and the institutional context affected
professional learning. Data were collected from seven successive in-house learning
communities in a teacher education college. Data collection methods included semistructured in-depth interviews, audio recordings of learning community meetings,
UHÁHFWLYHZULWLQJRIWHDFKHUHGXFDWRUVZKRSDUWLFLSDWHGLQWKHOHDUQLQJFRPPXQLWLHV
and documentation of classroom lessons using video recordings and artifacts. Data
analysis was based on grounded theory.
Findings show that learning in the in-house context bolstered the teacher
HGXFDWRUV  VHOIFRQÀGHQFH DQG UHGXFHG WKHLU KHVLWDQF\ WR LPSOHPHQW LQQRYDWLYH
teaching practices. They also indicate that professional learning in the in-house
community raised the teacher educators' level of satisfaction, strengthened their
feelings of belonging to the college, and increased commitment to advancement
and change in their teaching practice. The activities of the learning communities
in the college generated enthusiasm and led to participation of additional faculty
RYHU WLPH WKXV HQKDQFLQJ WKH LQÁXHQFH RI WKHVH FRPPXQLWLHV ZLWKLQ WKH FROOHJH
They also supported the growth of the college as a learning institution. The teacher
educators developed a sense of collective responsibility towards student learning,
and acknowledged that student learning improved as a result of cooperation between
IDFXOW\DQGWKHLUXQLÀHGDQGFRQVLVWHQWPHVVDJHWRWKHVWXGHQWV7KHLQKRXVHPRGHO
allows teacher education institutions to ground the collective power of their faculty's
common vision and knowledge to promote ongoing institutional improvement.
Keywords: in-house model, learning community, professional learning, teacher
educators
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Learning communities of teachers and teacher
educators: A strategy for promoting the academic
abilities of individuals and teacher education institutions
Ruth Zuzovsky, Irit Levy Feldman, Nir Michaeli
This paper deals with the role of professional learning communities (PLCs) of
teacher educators in building the academic and research abilities of the individuals
participating in them and of the institutions in which these communities are
active. The aims of these communities are to foster the participants' academic and
writing skills, form and strengthen their research identity, develop collaborative
work practices, and foster and maintain an intellectual discourse as part of the
campus's culture.
7KHÀQGLQJVLQGLFDWHWKDWWKHPDMRULW\RIWKHVHDLPVZHUHDFKLHYHGRQERWKWKH
individual and institutional levels. However, the aim of developing a research
identity among the community members remains an unresolved challenge.
Key words: academic and research ability, professional learning communities,
teacher educators
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The Levinsky Book Club:
The story of a learning community
Ilana Elkad-Lehman
The article presents an interpretive qualitative phenomenological study that
examines The Levinsky Book Club as a learning or interpretive community in
light of the events taking place in it and from the perspective of its participants.
$Q LQWHUSUHWLYH FRPPXQLW\ LV GHÀQHG DV DQ LQVWLWXWLRQDO VSDFH ZLWKLQ ZKLFK
meaning is sought – i.e., intention is sought – and within which it is also
determined. The study followed over the course of six years the activities of a
book club operating within a college of education by means of 36 observations,
19 interviews, and the researcher's journal. The study participants were ten
literature lecturers, teacher educators who are regular participants in the club. The
study's theoretical foundations address reading as an activity located between the
personal and social; book clubs; and examination of approaches to the concepts
LQWHUSUHWDWLRQDQGLQWHUSUHWLYHFRPPXQLW\7KHÀQGLQJVLQGLFDWHWKDWLQWKH
eyes of the literature department lecturers, the club functions as an interpretive
community. It is a place for friendship, reading and thinking about it, and for
the participants' professional development. It engenders a shared language and
a common literary repertoire, and at the same time facilitates an encounter with
diverse ways of thinking and interpretive practices as a source of inspiration and
a foundation for creating new knowledge.
Keywords: book club, interpretive community, phenomenological research,
reading literature
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A collaborative-autoethnographic view of the place of
communities of practice in the lives of
teacher educators
Merav Asaf, Amnon Glassner, Batia Reichman, Smadar Tuval
Many lecturers in teacher education colleges choose to work and research
in communities of practice. In this study the place of communities in the
professional and personal lives of teacher educators is examined via a
collaborative autoethnography of four lecturers (the authors of this manuscript).
Autoethnography is a research method that allows researchers to express
their personal voice in order to raise social and cultural insights. Each author
wrote a narrative about his or her professional biography. These were analyzed
KROLVWLFDOO\7KHQDJURXQGHGWKHRU\DSSURDFKZDVXVHGWRÀQGFRPPRQWKHPHV
LQWKHQDUUDWLYHV7KHÀQGLQJVLQGLFDWHWKDWWKHUHDUHOLQNVEHWZHHQWKHKLVWRU\
of the authors and their engagement in communities. Additionally, they all
have a great deal in common. They all participated in communities to increase
their sense of belonging, advance their research skills, improve their teaching
practices, promote changes, and ascend in the organization's hierarchy. Engaging
in communities of practice was also connected with the development of a
professional identity of "a teacher educator within a higher education institution"
– a role for which there is no formal training, and which includes contradictory
characteristics of school and university cultures. Several challenges emerge
from collaborative work, including a contradictory message from the college
management: encouraging collaborative research, yet favoring publications
written by a single author.
Keywords: autoethnography, communities of practice, professional identity,
teacher educators
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"Expansive learning" in professional cross-institutional
communities of teacher educators and policymakers
Ainat Guberman, Orit Avidov Ungar, Orit Dahan,
Ruth Serlin, Ditza Maskit, Rivka Reichenberg
One of the aims of professional communities is "expansive learning", i.e., creating
new knowledge, in contrast with acquisition of knowledge that exists but not in the
learners. The MOFET Institute forums are professional communities of academicDGPLQLVWUDWLYH RIÀFHKROGHUV VHUYLQJ LQ SDUDOOHO UROHV LQ FROOHJHV RI HGXFDWLRQ
Participating in some of the forums are representatives from the Ministry of
Education, universities, and other organizations. The present study relates the
success stories of three of these forums in which expansive learning occurred
and brought about change in the public domain. This is based on the assumption
WKDW LQYHVWLJDWLQJ WKH VXFFHVV RI D VSHFLÀF RUJDQL]DWLRQ FDQ WUDQVIRUP WKH WDFLW
knowledge manifested in its actions into explicit knowledge that is available to all.
The study employed a multiple case study methodology. Description of the
forums is based on interviews with participants and forum leaders, minutes, annual
summaries, and additional documents generated by the forums. The three forums
share common characteristics: they were formed as think tanks and operated
regularly over an extended period of time; they provided participants with
professional, social, and emotional support; their inter-professional and crossinstitutional nature contributed to their expansive learning; the participation of
policymakers encouraged additional interested parties to participate in the forums,
and facilitated the implementation and preservation of the knowledge generated.
Keywords: educational policy, expansive learning, professional communities,
professional development, teacher educators
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