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Collaboration and advanced technology: Close
interaction between pedagogy and technology
Miri Shonfeld, Noga Magen-Nagar
The present study was conducted on an innovative online M.Ed. studies program.
,WH[DPLQHGWKHFRQWULEXWLRQRIFROODERUDWLYHOHDUQLQJVDWLVIDFWLRQDQGLQWULQVLF
motivation to positive attitudes towards the use of advanced technologies in
WHUPV RI WHFKQRORJ\ DQ[LHW\ WHFKQRORJLFDO VHOIFRQÀGHQFH DQG WHFKQRORJLFDO
orientation. The innovative program applies principles of collaborative learning,
and is designed to introduce students to distance learning, to gain knowledge
DQG H[SHULHQFH DQG WR GHDO ZLWK LVVXHV LQ GHSWK ,W DOVR GHYHORSV VNLOOV RI
investigation, collaboration, and analytical thinking in an ICT environment.
Participants were 92 students from two colleges of education, with 47 students in
the intervention group and 42 in the control group. The research tools consisted of
four questionnaires. SEM path analysis results showed that intrinsic motivation
LVDVLJQLÀFDQWPHGLDWLQJIDFWRUEHWZHHQFROODERUDWLRQDQGDWWLWXGHVWRZDUGVWKH
use of advanced technologies. The main research conclusion is that pedagogy
and technology maintain close interaction. Pedagogy contains high levels of
online collaborative learning that promotes positive attitudes towards the use of
advanced technology. In a future study we recommend increasing the number
RISDUWLFLSDQWVDQGDGGLQJDUHVHDUFKWRROWRH[DPLQHWKHOHYHORIFROODERUDWLRQ
within the distance-learning group.
Keywords: attitudes towards technology, intrinsic motivation, online collaborative
learning, satisfaction
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Relations of trust and concealment in pedagogical
supervision
Eliezer Yariv, Orit Forkosh
Mentor-mentee relationships are not always smooth and open. The present study
H[SORUHVRQHVXFKGLVKDUPRQLRXVDVSHFWSUHVHUYLFHWHDFKHUV·WHQGHQF\WRKLGH
WKHLUGLIÀFXOWLHV:LWKLQWKHFRQWH[WRIWHDFKHUV·SURIHVVLRQDOSUHSDUDWLRQLQWZR
Israeli colleges, the researchers documented 32 lessons taught by student teachers
at their PDS schools, and the subsequent supervision meetings. In private semistructured interviews conducted shortly afterwards, the students described the
topics they wanted to discuss but decided to conceal, and their motives. It was
IRXQGWKDWRQHTXDUWHURIWKHLQWHUYLHZHHVIHOWVHFXUHDQGFRQÀGHQWWRGLVFXVVDQ\
topic. The other mentees concealed topics associated with their relationship with
their mentors, not necessarily related to professional dilemmas. They sought to
protect themselves and others, maintain smooth relations, and properly address
some practical issues. In a few cases, mentors offended students and betrayed
their trust. Concealment, it is argued, provides the student teachers a sense of
control; it enables pre-service teachers to effectively regulate the relationship
with their mentors, and satisfy their needs and interests. Despite these advantages,
FRQFHDOPHQW XQGHUPLQHV WUXVW UHODWLRQV KLQGHUV PHQWRUV· DELOLW\ WR SHUIRUP
their role, and blocks the path toward effective learning and proper professional
education.

Keywords: interpersonal relationships, pedagogical mentors, professional
development school (PDS), teacher training
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Holocaust memory literature in teacher education:
The story of a joint teaching-learning project in
Israel and Germany
Ilana Elkad-Lehman, Irene Pieper
The paper presents the story of a phenomenological study that accompanied a joint
teaching-learning project involving students and a lecturer at Levinsky College
of Education in Israel and students and a lecturer from Hildesheim University in
Germany. In the study, we observed the reading processes of our students, who
belong to the second and third post-Holocaust generations1 in both Israel and
Germany, with regard to literary works written in Hebrew, German, and other
languages by members of the same post-Holocaust generations. The research
questions were as follows: (1) How did our students derive meaning from their
H[SHULHQFHRIUHDGLQJVHFRQGDQGWKLUGJHQHUDWLRQSRVW+RORFDXVWOLWHUDWXUHLQWKH
FRQWH[WRIWKHVHPLQDU"  :KDWFDQZHOHDUQIURPWKLVH[SHULHQFHZLWKUHJDUGWR
teaching literature and teacher education specializing in literature?
2XUÀQGLQJVDWWHVWWRWKHFDUGLQDOLPSRUWDQFHRILQWHUDFWLRQDQGGLDORJXHLQ
WKH WHDFKLQJ RI +RORFDXVW PHPRU\ OLWHUDWXUH DV D PHDQV RI DVVXDJLQJ DQ[LHW\
and helping the readers cope with the works and the topic. An analysis of the
online dialogue between the Israeli and German students demonstrates the
LPSRUWDQFHRIWKHYHU\H[LVWHQFHRIVXFKDGLDORJXHWKHGLIIHUHQWSODFHVRFFXSLHG
by the culture of Holocaust commemoration for Israeli and German students,
the difference between their conceptual worlds, and the entirely different
understanding of the effect of the Holocaust on members of the second and
third post-Holocaust generations in the two countries. The process indicates the
need for and importance of memory studies – including Holocaust memory – in
teacher education as a human ethos that necessitates an awareness of ethical
reading and perspective-taking.
Keywords*HUPDQ DQG ,VUDHOL VWXGHQWV· GLDORJXH +RORFDXVW OLWHUDWXUH
instruction, memory, teacher education
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Help-seeking behavior as a strategy in a Self-Regulated
Learning model (SRL)
Orit Meyuchas, Bracha Kramarski
Requesting help from an outside source is a behavioral learning strategy. It allows
students to acquire knowledge and skills that they lack, and to solve learning
problems. There is a distinction between two aspects of help-seeking behavior that
have often been studied separately: intention and adaptation. This study focused
RQHOHPHQWDU\HGXFDWLRQLQ,VUDHOLFXOWXUHDQGVLPXOWDQHRXVO\H[DPLQHGWKHWZR
DVSHFWVRIVWXGHQWV·KHOSVHHNLQJEHKDYLRUWRZDUGVWHDFKHUVDVDVWUDWHJ\LQDVHOI
regulated learning model (SRL). The theoretical model included components of
motivation, metacognition, and beliefs. To date, no studies have been conducted
in elementary education in Israel that include all these components. The tools
consisted of questionnaires administered to 242 elementary school students. The
ÀQGLQJVUHLQIRUFHWKHWKHRUHWLFDOPRGHOXQGHUO\LQJWKLVVWXG\DQGLQGLFDWHWKDW
WKHEHOLHIVFRPSRQHQWFRQVWLWXWHVDSUHGLFWLQJIDFWRURIVWXGHQWV·KHOSVHHNLQJ
behavior towards teachers (p<.001). The study has implications in theoretical
and practical aspects.
Keywords: beliefs, help-seeking behavior, metacognition, motivation
Email: oritmeyu@gmail.com
Bracha.Kramarski@biu.ac.il

287 | Abstract

Like everyone else or with everyone else? Pre-service
teachers’ willingness to teach in inclusive classrooms
Orit Gilor, Michael Katz
7KLV DUWLFOH SUHVHQWV WKH UHVXOWV RI D SUHOLPLQDU\ VWXG\ WKDW H[DPLQHG WKH
willingness of future teachers, currently students in faculties of education, to
WHDFK LQFOXVLYH FODVVHV 7KH VWXG\ H[DPLQHG KRZ WKHVH SUHVHUYLFH WHDFKHUV
understand the concept of inclusion, and how willing they are to teach inclusive
classes. Students at various points in their studies and from different disciplines
participated in semi-structured interviews. Results showed differences among
pre-service teachers regarding how they understood the policy of inclusion and
the methods of its implementation. Similarly, the results sharpen the distinction
between willingness to help pupils with special needs and willingness to
WHDFK LQFOXVLYH FODVVHV 3UHVHUYLFH WHDFKHUV· DWWLWXGHV UHÁHFW WKH SULQFLSOH RI
normalization, and not the more current approach of inclusion. This distinction
PD\ KHOS H[SODLQ WKH GLIÀFXOW\ LQ LPSOHPHQWLQJ WKH SROLF\ RI LQFOXVLRQ LQ
educational settings.
Keywords: inclusion, normalization, pre-service teachers, willingness to teach
in inclusive classrooms
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Attitudes toward inclusion of students with conduct
disorders and the degree of empathy toward them:
A comparison between teachers, parents, and classmates
1D·DPD0DWLW\DKX6KORPR5RPL
7KHSUHVHQWVWXG\H[DPLQHGDWWLWXGHVWRZDUGLQFOXVLRQRIVWXGHQWVZLWKFRQGXFW
disorders, disorder severity perceptions, and the degree of empathy toward the
included students among teachers, parents, and their normative classmates.
)LQGLQJV VKRZHG WKDW WHDFKHUV· DWWLWXGHV WRZDUG WKH LQFOXVLRQ RI FKLOGUHQ ZLWK
FRQGXFW GLVRUGHUV ZHUH PRUH QHJDWLYH WKDQ WKH SDUHQWV· DWWLWXGHV 7KH\ DOVR
VKRZHGWKDWVWXGHQWV·DWWLWXGHVWRZDUGLQFOXVLRQZHUHPRUHSRVLWLYHWKDQWKRVHRI
teachers and parents. Parents perceived aggressive behaviors as more severe than
WKH VWXGHQWV DQG WHDFKHUV SHUFHLYHG $WWHQWLRQ 'HÀFLW +\SHUDFWLYLW\ 'LVRUGHU
(ADHD) as more severe than both students and parents. The students, however,
SHUFHLYHG WKH HPRWLRQDO GLIÀFXOWLHV DV PRUH VHYHUH WKDQ WKH WHDFKHUV GLG7KH
WHDFKHUVZHUHPRUHHPSDWKLFWKDQWKHSDUHQWVZKHUHDVWKHWHDFKHUV·DQGSDUHQWV·
OHYHORI HPSDWK\ZDV KLJKHU WKDQ WKH VWXGHQWV· (DFK JURXS·V GLIÀFXOWLHVZLWK
LQFOXVLRQDUHH[DPLQHGLQWKHGLVFXVVLRQDVDUHSRVVLEOHUHVSRQVHV
Keywords: conduct disorders, empathy, inclusion
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Assessment of relationships between demographic,
socio-emotional, and educational-learning
characteristics, and social anxiety among student
teachers in Arab society in Israel
Ihab Zubeidat, Waleed Dallasheh, Abed Alrahman Khalil

7KHDLPRIWKHSUHVHQWVWXG\ZDVWRLQYHVWLJDWHWKHLVVXHRIVRFLDODQ[LHW\DPRQJ
VWXGHQWWHDFKHUVLQ$UDEVRFLHW\LQ,VUDHODQGWRH[DPLQHWKHUHODWLRQVKLSEHWZHHQ
VRFLDODQ[LHW\DQGGHPRJUDSKLFYDULDEOHVDQGVRFLRHPRWLRQDODQGHGXFDWLRQDO
aspects. To this end, 543 student teachers, selected from different tracks by the
researchers using random cluster sampling, responded to questionnaires assessing
WKHVHYDULRXVDVSHFWV6LJQLÀFDQWGLIIHUHQFHVZHUHIRXQGLQWKHOHYHORIVRFLDO
DQ[LHW\ DPRQJ VWXGHQW WHDFKHUV LQ WKH GHPRJUDSKLF YDULDEOHV RI DJH OHDUQLQJ
WUDFNVDQGVFKRRO\HDUZKLOHQRVLJQLÀFDQWGLIIHUHQFHVZHUHIRXQGLQWKHOHYHO
RI VRFLDO DQ[LHW\ LQ JHQGHU ZRUN PDULWDO VWDWXV VRFLRHFRQRPLF VWDWXV DQG
religious background. Regarding the socio-emotional and educational aspects,
WKH UHVXOWV RI WKH VWXG\ VKRZ WKDW DSDUW IURP D VLJQLÀFDQW SRVLWLYH FRUUHODWLRQ
EHWZHHQVRFLDODQ[LHW\DQGGHSUHVVLRQWKHRWKHUFRUUHODWLRQV²EHWZHHQVRFLDO
DQ[LHW\ DQG VRFLDO DQG IDPLO\ VXSSRUW OHDUQLQJ PRWLYDWLRQ DQG VHOIHVWHHP ²
ZHUHQHJDWLYHDQGVLJQLÀFDQW
KeywordsGHSUHVVLRQVHOIHVWHHPVRFLDODQ[LHW\WHDFKLQJVWXGHQWV
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Fostering writing skills in higher education students:
Between organizational assimilation and
pedagogical implementation
Judith Weinberger
This paper describes a study conducted to gauge the success of a faculty-wide
project designed to foster the writing skills of students in a large Israeli teacher
training college, which aimed to improve the achievements of its participants, both
as students in the present and as teachers in the future. The study collected data
IURPDYDULHW\RIVRXUFHVIROORZLQJWKHÀUVWWKUHH\HDUVRILPSOHPHQWDWLRQRIWKH
)DFXOW\RI(GXFDWLRQ·VQHZDJHQGD7KHGDWDDQDO\VLVUHYHDOHGWKDWWKHSURMHFW·V
implementation was progressing on two distinct levels, the organizational level
and the pedagogical level. The data indicated that the implementation of the
organizational level was going well, unlike that of the pedagogical level, which
ZDVQRWSURJUHVVLQJDVVXFFHVVIXOO\7RLQWHJUDWHEDVLFFKDQJHVLQWRWKHLUVWXGHQWV·
OHDUQLQJ H[SHULHQFH LQVWUXFWRUV PXVW DFTXLUH VSHFLÀF SHGDJRJLFDO FRQWHQW
NQRZOHGJHZKLFKFRPELQHVNQRZOHGJHLQWKHÀHOGRIZULWLQJGHYHORSPHQWZLWK
GLVFLSOLQDU\NQRZOHGJHLQWKHÀHOGRIWHDFKHUHGXFDWLRQ
Keywords: metacognition, pedagogical change, pedagogical
knowledge, teacher education, writing skills
E-mail: Judy.weinberger@smkb.ac.il

content

291 | Abstract

Examining the effectiveness of additional
instructional hours on the academic achievements
of junior high school students
Shoshi Dorfberger, Ravit Hayun
If the education system was given a tool that could predict which group of students
ZRXOGEHQHÀWWKHPRVWIURPDJLYHQLQYHVWPHQWRIUHVRXUFHVWKHQSULQFLSDOV
VFKRROVWDIIDQGVWXGHQWVZRXOGDOVREHQHÀWDQGYDOXDEOHUHVRXUFHVZRXOGEH
saved. The present study focuses on analyzing the effects of additional tutoring
hours on the scholastic accomplishments of ninth-grade Hebrew-speaking
students possessing varying English language abilities.
The study included 150 ninth-graders attending a junior high school in northern
Israel. The control group comprised 75 students who studied standard hours, while
WKHH[SHULPHQWDOJURXS²DOVRFRQVLVWLQJRIVWXGHQWV²UHFHLYHGDQDGGLWLRQDO
weekly English study hour for 12 weeks. Both groups were divided into three
English achievement levels: high, intermediate, and low. It was found that while
LPSURYHGDFKLHYHPHQWVFRUHVFKDUDFWHUL]HGDOOOHYHOVLQWKHH[SHULPHQWDOJURXS
the greatest improvement was noted in the intermediate level students, followed
E\ WKH ORZOHYHO RQHV 7KHVH ÀQGLQJV SRLQW WR WKH LPSRUWDQFH RI DOORFDWLQJ
resources in such a way as to augment the study of English among intermediate
and low-level learners, because such investment results in improved student
DFKLHYHPHQWV7KH ÀQGLQJ WKDW WKH JUHDWHVW DEVROXWH LPSURYHPHQW RFFXUUHG DW
WKHLQWHUPHGLDWHOHYHOPD\DVVLVWHGXFDWLRQV\VWHPRIÀFLDOVLQUHDFKLQJHIIHFWLYH
GHFLVLRQVUHJDUGLQJHIÀFLHQWDOORFDWLRQRIDGGLWLRQDOLQVWUXFWLRQKRXUVEDVHGRQ
student ability levels.
Keywords: academic achievements, additional instructional hours, English as a
Second Language (ESL), junior high school
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"A kindergarten teacher is not what I thought it
would be": Role perception of a kindergarten teacher
among early childhood education students
Rinat Caspi, Orit Hod-Shemer, Edna Orr
The teaching role as perceived by teachers has been widely studied due to its
LPSOLFDWLRQVIRUWKHTXDOLW\RIWKHWHDFKHUV·ZRUNRYHUWKH\HDUV)HZVWXGLHVKDYH
H[DPLQHGWKHWHDFKLQJUROHSHUFHLYHGE\NLQGHUJDUWHQWHDFKHUV7KHVWXG\IRFXVHG
RQ WKLV DUHD DQG H[SORUHG WKH GHYHORSPHQW RI D SURIHVVLRQDO LGHQWLW\ DPRQJ
kindergarten teachers at an early stage in their training. 133 students were asked
WRFRPSOHWHDTXHVWLRQQDLUHDWWKHEHJLQQLQJDQGHQGRIWKHLUÀUVW\HDURIVWXGLHV
In the questionnaire they were asked to write a metaphor which represents the
NLQGHUJDUWHQWHDFKHU·VUROHDQGWRH[SODLQWKHLUFKRLFHRIPHWDSKRU$QDO\VLVRIWKH
H[SODQDWLRQVVKRZHGWKDWWKHVWXGHQWV·WHDFKLQJUROHSHUFHSWLRQIRFXVHGPDLQO\RQ
their ability to provide emotional support to the children. Additionally, it was found
that the perception of the teaching role was dynamic: Students tended to change
WKHGHÀQLWLRQE\DGGLQJPRUHDVSHFWVWRWKHUROHRUE\DOWHULQJWKHWHDFKLQJUROH·V
FKDUDFWHULVWLFV,QWHUYLHZVFRQGXFWHGDWWKHHQGRIWKH\HDUFRQÀUPHGWKHÀQGLQJV
DQGH[SDQGHGXQGHUVWDQGLQJRIWKHFKDQJHWKDWWRRNSODFHDQGWKHIDFWRUVWKDWOHG
to a change in the perception of the role. Recommendations mainly relate to the
practical aspect of training students in early childhood education, the contribution
RIWKHPHWDSKRUH[SODQDWLRQVDVDWRROWKDWZLOOIDFLOLWDWHDQXQGHUVWDQGLQJRIWKH
internal process of formulating a role perception, and creating a rich dialogue
between pedagogical instructors and students.
Keywords: early childhood students, kindergarten teacher, professional
development, role perception
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